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Abstract  

Writing is an essential skill in English learning that requires clear guidance and 

appropriate assessment criteria to support students’ writing development. Therefore, 

the use of criterion-based assessment rubrics is important to help students understand 

writing expectations and improve their writing performance. This study aims to 

investigate students’ perceptions of the use of criterion-based assessment rubrics in 

writing tasks at SMPN 2 Sumbang. This study employed a mixed-methods approach, 

consisting of quantitative and qualitative methods. Quantitative data were collected 

through a questionnaire administered to 209 eighth-grade students to examine their 

cognitive, affective, and behavioral perceptions. Qualitative data were obtained 

through interviews to support and clarify the questionnaire results. The findings reveal 

that students’ perceptions of criterion-based assessment rubrics are generally positive. 

The cognitive aspect shows that 76% of students agree that the rubric helps them 

understand writing objectives, content, and structure. The affective aspect indicates 

that 71% of students feel more confident, motivated, and comfortable when using the 

rubric. Meanwhile, the behavioral aspect demonstrates that 77% of students become 

more careful and systematic in organizing ideas, applying grammar, and using 

appropriate punctuation in their writing tasks. Interview results reinforce the survey 

findings that rubrics help students understand structure and develop ideas, although 

there was initially some confusion. The results show that the use of criterion-based 

assessment rubrics plays a significant role in enhancing students’ understanding, 

motivation, and writing performance. Therefore, English teachers are encouraged to 

implement clear and detailed assessment rubrics in writing tasks to facilitate better 

learning outcomes.  
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INTRODUCTION  

Writing is one of the fundamental skills that is very important in learning English. 

Writing not only enhances language understanding but also serves as a means to 

express ideas and thoughts. Through writing, students can improve their mastery of 

grammar, vocabulary, and sentence structure while developing critical and analytical 

thinking skills. In the context of Curriculum Merdeka, writing activities are also 

important to support students’ literacy practices, creativity, and active learning. 

Therefore, writing is considered an essential skill that supports students’ academic 

development. However, writing is often considered the most difficult skill for students 

because they are required not only to generate ideas but also to organize and transform 

them into meaningful written texts. Junior high school students commonly face 

difficulties in organizing ideas, developing paragraphs, applying grammar, and 

selecting appropriate vocabulary in writing tasks. Students also frequently lack 

confidence in expressing their ideas through writing. Limited writing practice, low 

reading habits, and a lack of understanding of writing structure often result in 

disorganized writing and unclear ideas.   

Assessment plays an important role in writing instruction because it helps teachers 

monitor students’ progress and provide feedback to improve writing quality. One 

assessment tool commonly used in writing instruction is the criterion-based assessment 

rubric. Rubrics provide clear criteria and performance levels that help students 

understand the expectations of writing tasks. According to Andrade (2014), rubrics 

function as assessment tools that describe expected performance for each criterion and 

help students recognize the quality of their work. Rubrics also support students’ 

selfassessment, motivation, and awareness of their strengths and weaknesses in 

writing. Students’ perceptions of rubrics are important because they can affect students’ 

motivation, participation, and understanding of assessment criteria. Positive 

perceptions may help students understand writing expectations and improve their 

confidence in writing tasks. Previous studies showed that rubrics help students 

understand assessment criteria and improve writing quality. Wang, (2017) found that 

rubrics supported students’ reflection in writing classes, while Mphahlele (2022) 

reported that rubrics helped students organize their writing better. However, studies on 

junior high school students’ perceptions of criterion-based assessment rubrics are still 

limited. Based on preliminary observations at SMPN 2 Sumbang, English teachers use 

criterion-based assessment rubrics to assess students’ writing tasks. However, some 

students still feel confused about the assessment criteria because the rubric is only 

explained briefly. Therefore, students’ perceptions are important to understand the 

usefulness and clarity of the rubric in writing tasks. This study aims to explore students’ 

perceptions of criterion-based assessment rubrics in junior high school writing tasks.  

LITERATURE REVIEW  

Perception is an important aspect in education because it influences how students 

understand, respond to, and evaluate their learning experiences. According to Robbins 

(2001), perception is the process by which individuals organize and interpret 

information to give meaning to their environment. Similarly, Walgito (2016) explains 

that perception is influenced by internal factors such as motivation, emotions, 
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experiences, and knowledge, as well as external factors including teachers, teaching 

methods, learning environments, and assessment systems. Positive perceptions can 

increase students’ participation, confidence, and motivation, while negative 

perceptions may reduce students’ interest and performance. Rahman (2015) states that 

positive perceptions toward learning activities can improve students’ achievement and 

participation. In writing tasks, students need to clearly understand the assessment 

criteria related to organization, grammar, vocabulary, and content.  

Criterion-based assessment rubrics are important tools for evaluating students’ 

performance objectively and systematically, based on specific criteria rather than 

comparing students with one another. According to Andrade (2005), criterion-based 

assessment rubrics describe specific criteria and performance levels that students must 

achieve in a task. Criteria refer to the aspects being assessed, such as content, 

organization, vocabulary, grammar, and mechanics in writing tasks. According to 

Brown & Hudson (2002), clear criteria and descriptors can improve the validity and 

reliability of assessment because students and teachers share the same understanding 

of assessment standards. Rubrics also have several important purposes in assessment. 

Brown & Hudson (2002) explain that rubrics help teachers communicate learning 

expectations clearly and provide more transparent assessment processes. In addition, 

Panadero (2017) states that rubrics can increase consistency and objectivity in 

assessment because evaluators use the same standards when assessing students’ work.   

Writing tasks are structured activities that require students to produce written texts for 

different purposes and contexts. According to Barone & Taylor (2005), writing tasks 

help students develop writing skills, critical thinking, and the ability to organize ideas. 

Writing is considered a complex skill because students need to generate ideas, organize 

them logically, and express them using appropriate grammar and vocabulary (Sekarini 

& Marufah, 2021). Writing tasks can take various forms such as narrative, expository, 

argumentative, reflective, and report writing Brisk (2022). In addition, authentic 

writing tasks can prepare students for real-world communication Z. Wang & Chiu 

(2024).  

Several previous studies have discussed the use of rubrics in educational assessment. 

W. Wang (2017) investigated university students’ perceptions of rubrics in EFL writing 

classes in China. The study found that rubrics helped students in goal setting, 

selfmonitoring, and self-reflection during the writing process. The findings also 

showed that the effectiveness of rubrics was influenced by rubric design and students’ 

individual characteristics. However, the study mainly focused on university students. 

Similarly, Mphahlele (2022) examined students’ perceptions of rubrics and peer 

assessment in an online learning environment. The findings revealed that rubrics 

helped students understand learning goals, organize their writing, and improve critical 

thinking skills. However, most previous studies focused on university students and 

online learning contexts. Therefore, studies investigating junior high school students’ 

perceptions of criterion-based assessment rubrics in writing tasks are still limited.   
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METHOD  

This study employed a mixed-methods approach with a descriptive design to explore 

students’ perceptions of criterion-based assessment rubrics in writing tasks. According 

to Creswell & Clark (2017), mixed methods combine quantitative and qualitative 

approaches to obtain a deeper understanding of a research problem. Quantitative data 

were used to identify general patterns of students’ perceptions, while qualitative data 

were used to gain more detailed explanations of students’ experiences and opinions. 

This research was conducted at SMPN 2 Sumbang. The participants were 217 

eighthgrade students who completed the questionnaire, while 10 selected students 

participated in semi-structured interviews using purposive sampling. The participants 

were chosen because they had experience using criterion-based assessment rubrics in 

English writing tasks.  

The data were collected through questionnaires, interviews, and documentation. The 

questionnaire used a four-point Likert scale and was adapted from Wardhana (2017). 

It measured students’ cognitive, affective, and behavioral perceptions toward the 

rubric. Semi-structured interviews were conducted to obtain deeper information 

regarding students’ experiences and understanding of the rubric. Documentation such 

as students’ writing tasks and assessment rubrics was also used to support the findings. 

Quantitative data were analyzed using descriptive statistics in the form of percentages, 

while qualitative data were analyzed using the interactive model of Miles & Huberman 

(2020), including data reduction, data display, and conclusion drawing. Finally, the 

quantitative and qualitative findings were integrated to provide a comprehensive 

understanding of students’ perceptions of criterion-based assessment rubrics in writing 

tasks.  

FINDINGS AND DISCUSSION  

This study aimed to explore students’ perceptions of criterion-based assessment rubrics 

in writing tasks at SMPN 2 Sumbang. The findings were obtained from questionnaires 

completed by 209 eighth-grade students and supported by interview data. Students’ 

perceptions were analyzed through three dimensions, namely cognitive, affective, and 

behavioral perceptions. The findings of this study indicate that students generally had 

positive perceptions toward the use of criterion-based assessment rubrics in writing 

tasks, with an overall average percentage of 75%, categorized as good. The results 

were categorized into three aspects: cognitive, behavioral, and affective perceptions. 

The cognitive aspect obtained 76%, the behavioral aspect obtained 77%, and the 

affective aspect obtained 71%. These findings indicate that criterion-based assessment 

rubrics influence not only students’ understanding of assessment criteria but also their 

learning behavior and emotional responses during writing activities.  

        Table 1. Perceptions Indicator Results  

Aspect  Percentage  Category  

Cognitive  76%  Good  

Behavioral  77%  Good  

Affective  71%  Good  
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In the cognitive aspect, most students agreed that the rubric helped them write 

according to the assignment instructions, with 78.95% agreeing. The findings indicate 

that clear assessment criteria enabled students to understand what should be included 

in their writing and how their work would be evaluated. Students also stated during 

interviews that the rubric helped them understand the rules and components of writing 

tasks. This finding supports Andrade (2005), who states that rubrics provide clear 

guidance regarding expected performance and help students understand assessment 

standards. The positive cognitive perception suggests that criterion-based assessment 

rubrics contribute to transparency in assessment. When assessment criteria are clearly 

presented, students can understand what constitutes successful performance. This 

understanding helps reduce uncertainty and allows students to prepare their work more 

effectively. Rather than guessing what the teacher expects, students can rely on the 

rubric as a guide throughout the writing process. Panadero & Jonsson, (2013) state that 

rubrics function not only as assessment tools but also as learning tools because they 

help students understand learning objectives and monitor their progress. The findings 

of the present study confirm that students perceive rubrics as valuable resources that 

support their understanding of writing assessment. Furthermore, the cognitive findings 

indicate that students use the rubric as a reference when planning their writing. 

Students become more aware of what should be included in their writing and what 

aspects need special attention. Consequently, the rubric helps students organize their 

ideas more effectively and improves their understanding of the writing process as a 

whole.  

In the behavioral aspect, students showed positive responses toward the use of rubrics 

in improving their writing performance. The statement “criterion-based assessment 

rubric makes me more careful in writing correctly structured sentences” obtained the 

highest percentage 79.67%. These findings suggest that the rubric encouraged students 

to pay greater attention to grammar, sentence structure, vocabulary, and writing 

organization. Interview results also showed that students became more aware of 

grammatical accuracy and punctuation in their writing. This finding is consistent with 

Panadero (2017), who explains that rubrics function not only as assessment tools but 

also as learning tools that help students improve the quality of their work. The findings 

suggest that criterion-based assessment rubrics encourage active engagement in the 

writing process. Instead of completing assignments solely to fulfill classroom 

requirements, students appeared to use the rubric as a tool for self-monitoring. They 

checked whether their writing met the required standards and attempted to improve 

areas that were still weak. Such behavior demonstrates the development of greater 

responsibility toward learning. This result is consistent with W. Wang (2017), who 

found that rubrics support self-regulated learning through goal-setting, selfmonitoring, 

and reflection. The rubric provides students with a framework that enables them to 

evaluate their own performance independently. As students become familiar with the 

assessment criteria, they gradually develop the ability to assess the quality of their own 

work without depending entirely on teacher feedback. In addition, the findings indicate 

that rubric use encourages revision practices among students. Revision is an important 

component of writing because it allows students to improve content, organization, 

grammar, and vocabulary before submitting their work. The rubric provides specific 
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indicators that students can use during the revision process. Consequently, students 

become more engaged in improving their writing and developing better writing habits.  

The affective aspect revealed moderately positive perceptions. Most students disagreed 

with the statement that detailed assessment criteria made them confused in writing 

activities. The interview findings also showed that students perceived the rubric as 

helpful guidance that made writing tasks easier and clearer. These findings indicate 

that criterion-based assessment rubrics can reduce students’ confusion and increase 

their confidence during the writing process. This result is in line with Walgito (2016), 

who explains that positive perceptions influence students’ emotional responses and 

learning motivation. The rubric appeared to reduce uncertainty regarding assessment 

and provided students with a clearer direction during writing activities. When students 

understand how their work will be evaluated, they are more likely to feel confident in 

their ability to complete assignments successfully. This confidence can positively 

influence their willingness to participate in writing activities and improve their overall 

learning experience. The findings support Deci & Ryan (2000), who emphasize that 

motivation increases when learners clearly understand goals and expectations. 

Likewise, Hattie & Timperley (2007) argue that clear assessment information 

contributes to students’ confidence and learning improvement. The rubric helps create 

a learning environment in which students feel supported because expectations are 

communicated clearly. However, several students reported difficulties in 

understanding some rubric criteria. Some students felt that the rubric contained 

numerous detailed indicators that were sometimes difficult to interpret. Although these 

difficulties did not significantly affect the overall positive perception, they suggest that 

teacher support remains essential. Teachers need to explain assessment criteria clearly 

and provide examples so that students can fully understand how the rubric is applied.   

Overall, the findings demonstrate that students perceived criterion-based assessment 

rubrics positively across cognitive, behavioral, and affective dimensions. The rubric 

helped students understand assessment criteria, encouraged positive writing behaviors, 

and increased motivation and confidence during writing tasks. These findings are 

generally consistent with previous studies conducted by W. Wang (2017) and 

Mphahlele (2022), which reported that rubrics help students understand learning 

objectives, improve learning engagement, and support academic performance. The 

present study extends previous findings by providing evidence from the context of 

junior high school students. While much previous research has focused on higher 

education settings, this study demonstrates that younger learners also benefit from 

criterion-based assessment rubrics. The findings suggest that rubrics can function as 

effective assessment and learning tools when accompanied by adequate teacher 

guidance. Therefore, criterion-based assessment rubrics can be considered valuable 

instruments in writing instruction. They provide transparency, clarify expectations, 

encourage self-regulated learning, and support students’ motivation and engagement. 

As a result, the implementation of criterion-based assessment rubrics has the potential 

to contribute positively to the development of students’ writing skills and overall 

learning experiences.  
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CONCLUSION  

This study found that eighth-grade students at SMPN 2 Sumbang generally had 

positive perceptions toward the use of criterion-based assessment rubrics in writing 

tasks, with an overall percentage of 75%, categorized as good. Students stated that the 

rubric helped them understand writing expectations, organize ideas, improve grammar 

and vocabulary usage, and revise their work more carefully. The cognitive aspect 

reached 76%, the behavioral aspect 77%, and the affective aspect 71%, indicating that 

the rubric positively influenced students’ understanding, writing behavior, and 

motivation. However, some students still found detailed criteria confusing, indicating 

the need for clearer teacher explanations. This study has several limitations. First, the 

research was conducted only at SMPN 2 Sumbang, limiting the generalizability of the 

findings. Second, not all students completed the questionnaire due to technical and 

attendance constraints. Third, the study focused only on students’ perceptions and did 

not quantitatively measure the direct impact of rubrics on writing achievement.  

Based on these findings, English teachers are encouraged to consistently use 

criterionbased assessment rubrics and provide clearer explanations of assessment 

criteria. Students are also expected to use rubrics as writing guidelines and actively 

seek clarification when needed. In addition, schools should support rubric 

implementation through adequate learning resources and teacher training programs to 

improve the quality of writing instruction.  
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